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PREFACE

This report is désigned to belp teachers and ciirrictilum deyelopers who arc
'interested in applying cultural anthuip.olOgy to values education./ Existing
approaches to values educaeion do not clearly account for persons.iind practiCes in
other cultures. Consequently, we felt it..would be appropriate to consider how and
whether information about these person's and practiCes could be used.

The values education movement is plagued with 'a number of difficulties.
One.notable probleth is the ambiguity in thedefinition of values education itself.
There is no one curricular theory or bOdy of practiee which educators wonld
agree,constitutes what is meant by values education. On the contrary,thel-c.area
number of competing conceptions of values education which dif fer markedly in
theory, goals, content, and methods.2

. .

. 'Another difficulty is that "values edoCation" .caities a remarkable load of.
connotations. For c,xample, a group of beginning teachers were asked what they,
thought of when are)/ heard "values education." The following are some of their

. .
responses:3

commitmcnt w human dignity
equal.opportunity -

instilling community standards
. showing studcnts ihe need for vdlues

citizcnship education
dcstroying stereotypes
invasion of privacy by schools

, building aolew society '
^ indoctrination

socialization
religious.cciucation
teaching about racism and sexism
toleration
irfstructional bias
'opinionated education
establishing the-line between right and wrong
deicAnining thc teacher's qualifications
norms and m.ores

11.

Valoes education iipparently conjorgs up notiong ranging from :social
criticism and reform to .social maintainence,from the teaching of particular values
to the need t`o avoid any values instruction; and so On._ .

The- definitional ambiguity and connotatipnal richness of vahies education.
'requires that,- as we discuss values education, we be- as explicit as -possible about
what conciat(s), we are using. Therefore, in this report, I wiF consider a varictyof
approaches tp values education. I have chosen five approaches what; althOtigh

/they do npt exhaust the range orexisting orpossible concepts, are rePres.entat.
of the variety in the. field. _MOre specifiCally, the five J. selected, were .cholcr,
because: (a) they represent distinètly different approaelics,.(b)- they arc currently
in usc in schools or arc receiving considerable attention from curriculum develop-
ers,land (c) they all have clearly articulated .rationaks.

The phrase. ."study of other ctilturCs'' is .af'so susceptible: oi..a variety of
definitions, For purpdSes of 'this report, the study of .other cultures refers to
presenting .antbropological facts .of life of Particular, relatively isolated social
groupings. The Educational Development Corporation's Onit .on the Netsili,k
Eskimos or the.American Universitks Field Staff's unit (in "Man at Aq Kuprokt A...,
Town. in Northern Afghanistan;". are examples .of soch studY.4 This 'definition
excludes the sttuly of larger social units -sol-hTCFnations or- more generalied

-- . .
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concepts of culture such as. Western Civilization, Eastern Civilization': pre7
.inclustrial society, etc.. l'Iv obsCrvations am.: cdmments rnaN., htii,e rdevhce for..
t1iese.boad6r notions but, for purposes of this report., I will be yeterring to more

. ..discretj and-specific cultural units.,
The plan of the re.port is as follows: I will first outlinj the major features of

each -of the five approaches tp values education,..,MdAow, via the medium of a
lesson .plan sketa, how thAtudy of other cultures coidd be carried out in a.way

. ..._.. -. .---.consistent-- with each approach. 'Then I will- discuss the general. uses ?o vhich. ...,,,.. . .
..culture ,stud,.. May be put in italues education and whether its contribution is

significant enought to waraint inclusion 'in each approach. Finally I will make .
.- soMe brief stimmar_v-dbervations.------- .

.
.,,

'i expect that-,my comments will stimulate discus-skin, but, furthermpre, 1.
.hope that my analyses will provide some helpful guidelines for those. who Avish tAi
mcorpaate the study of other cultures into vzdues education curriculum. .4g-,

4
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INTVGRATNG CULTURE STUDY INTO VALUES EDUCATION

Values Clarification
- . . P. - . P.

.The Primary purpose of.Values Clarification is thelp gudents choose values
which can serve as satisfactwy guides 'for their !lives...5 Proponents of Values
Clarificiltion claim that obtaining such valtles is extremely difficult- in modern e
society and., as a resii/t, people' are Often unclear about t-'Olin h ey believe is
imporiant .and w`orthwhile. Such persons : suffer from value confusion, .the
symptoms of" 'which .are apathy, nneertainty, over-dissension, fli i tiness,'and sd.
on.6 Values Clarification is.1',designed Co overcothe value's' pnlsion and help
perslIns become.positive, pui-poseful, enthusiasti,c,1Md -0,1m.id.7

:l'he cksired. outcomes in. Values. Plarification aritiot obWined, say its
4 .'`proporrints, unti 1 people obtain values.One has-a value When a choice or belief

P

7

meets seven criteria. In order for soinethiNg to be a value, it must be: ._.
I. Chosen freely ..:. 4.;), * .
2. Chosen from alyfrnatives -. ' . '
q...,. ChOsen a,ftec careful consideration or the conseqUences of each alterna

tive
4. Prized Or cherished ..,
5. Publicly affirmed
6.. Acted upon .4.-

7. "-Acted upon regularlY.

427.

111,

"Onless:something'satitfies all seven vf the criteria. ..wc do not call it a valuc."9 ..
P The classroom procedtires of. Values Clarificallon arc aimed at helping stu-

dents obtain values. In general, teachers .are urged to ,establi5h 4 classroom atmo-
sphere -which is non-judgMental, nurturant-, and accepting .of suident Views.
Among' other thinw, the teacher is urged to. employ the "clarifying response" to
students' considerationst-The clarifying tcsponsc asks students.to examipc thcir
choicest, beliefs, .and beliaviois bjr applying the,seven eriteria.9 Some 'typical re-
spo9ses drawn -from*the criteria' are: Where did you_ get that idea? Did you- con-
icier other`possible .choices? What wouldphe the conseqttences of these other

choices? Are you glad yOu..feel that-way? Do other people know you believe that?: '
Arc you willing to put .money behind that idea?. Do 9ou do this Often? By ex..-
amining.their liy20 tn'terrriS ortheseven criteria, studen ts supposedly discoifer what -...
they truly.vakie- .

. . . . ..
The Values Clarification -approach does not define a le for the study of

other culltires. However, to some.extent the study -of. other c4Ikures could be used
to help students arrive At their own .value prercrences: Of the se<,en Cr.teria for a.
.value, the sttidy of Other cultures woukhseem mostrelevinft to the consideration
of alterrnitives: To be -most consistent With Values Clarification, frequent rtalfer- .
ence to the lives'. of the' students:should be 'made.. Thiscould be done through
Projettion (\%hat. would you' choose if S7ou were in that culture?) oPernore ekplicit.
con-iParison (Is anything like that happening in y611.life and, if so,uiv-ii do-yOu*
feet about it?). ... ..

,,- . -,
. ,

, 'She following sketch or 'a lesson plan suggests. how culture study Ovid -be
used in a-way consistent with the Value-Cligifitation approach: /.... . . ..

Anthropologist Margaret Mcad.has obsenied and described what it
, means to grow into adulthoasl in varioui eultutes. Among t4e'Manus n.f. 0

. New Guinea, boys some time between the ages of twelve ane sixteen,
.7./go thrOugh thc following Cxptiriente:19

9
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Bat some day. a boy 'comes home fram playing w ith his
compdnions, to be told thai his 'cars will be pierced in a 'month. if,he is
the first amonehis,age mates tO undergo the diiresome euremony, he.
rebels. Occagionally a father will follmy his pattern of.indulge.nce, more
often he insists. The, wives of the' boy's rnotlfer'S firothers come in :a
body to stay in the house with him. His father's family prepares a feast

. of cooked-food. 1-21e himself, is dressed in his very.. best-his small neck
bristles with dogs teeth, A gorgeous new /aplap proclailns,his special
state. He sits beside hEi father, very stiff and straight divided betwe%
embarrassment and pride: None of his friends come to .the ceremony,

..."4ro only gown people and little children. His father's'sisters tali.e him by
""*tho hand and lead him down the ladder io the platform. Here his

Mosher's brother pierces his rad with a sltarpated bit .ot hard wood.
Bits:of soft wood Asq,inserted in the newly' made hole, and srrIll pro-
tectors of sago bark. are Rlaced over each tar: NoW "thVmy i uncter
strict tabu. He' cannot cut.with aknife; he cannot- kindle a fir6; he
cannot bathe for five days:-Ire-m_ust eAt only of.the food which' his ct
mother'i brothers' wives cook for him. When heleaves the house, hi
siis very erect and gaudy upn the canoe platform while the other boys
punt him. HiS ompanions are very impressed,Withhis strangigtate.
Theyclahly act as oarsmen. They take hint alLthe tobacco th7 can
beg. At the end of the five days, he moy wash, and he 'is' free to move
quietly -about the village. The other prohibitions hold until his.mother's -relatiyes make a 'big feast for his father's relatives. Until then his' earsare
in danger should he be unobservant of the tabus. .

.
. Some questions fOr the.studen i. to disct Ind/or.consider.:=

I.
/

'At on e point it sas?s the boy is both em barrassed and proud.
About what do you think he 'Would be emban-assed and abottt
what do .you think he would' be proud? Have you eVer been in
situations,where you felt both embarrassed and.proud at the same
time? Describe the situation and what .ylu think made you feel
that way? -

9. Sometimes iioys rebel in that . situation2 Hive -you ever felt
rebellious? What was the SituAtion? Why did- you feel rebellious?.
Did you act on the basis of your fCeline What hap!. ened?'

3. Are there any ceremonies or rituals in our culture thatindicate an .
adolescent iS officially an adult? What° are they? Do you approve
or admire these cerethonies? . .

4. Theiboy's frithds gave him very special treatment; bringing him --
gifts and rowing him about. Have your' friends eyer given ySlu
special treatment?. What was the sifitation? How did you feel?

5. Did the Manu boy have any 'choice as' to whettter he would go
, throiigh- the- ceremony? Were there alternatives available to. him?

What would you-tto-ifiob-wereAte.ho-y2_Waulskyou feel proud of
that choice?.-If -there&are.simirar ceremonies..in_ouri culture, %Vliat
choices did you or will. you make? Arc there'alternative choiees?:
What would be the consequences of each of these alternatives?

Suggested teacher's role:
1

J . ..a,
It is important that an accepting affd non-judgmental atmosphere be
established so that students do not tease or. ridicule One'another. One
idea is to have clear ground rules for discussion and have. the 'sitt.clents

. work in small goups-. One ru.le could be each student can "have the
floor" for 10 minutes and the others can only ask clarifying questions
like:. "Tell us more about that if you can," or "Has anything like that

, happened again?" The sikaker is allowed to "pass" on any questions so
that he or she ditesn't feel compelled to speak on anything the cohers
wish to hear ahut. These rules will apply to, all so that.students can see
their rights will be respected and their opinions listened to. -

,o

I. 0
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Moral'Development 0
..

C
/

-' I .. . .
. The Moral bevelopm.ent approach .derives from- the work of Lawrence

i.Kohlberg and' Ills associates./ 1. Kohlberg's research in the'.a cquisition and develop-.
. ment pi moralju-dgment Jed to Ahe, identification of six stages of moral reasoning ..

Ilikh develoRseq4eRtially.Eael of the:Sthges can beunderstood as p relatively
I

' intarnally-consistgnt -mot-Ill. philosophy. -As people Mature, thify move from the
:' first siage,fcr the second anit so on. -For various reasons, however, .not all persons
/attain the highest stages. of Jeasoning. The stages of moral development identified
,by Kohlberg aro:12

n

s

.o

'1

'n

a

:

The Preconventional LCvel
. . ..

-At this level the individual responas to a tnn?1,11 decision
. .

good.fr bad,' rigia or wiong, only, in teryns of pleasant
unpleasant. consequences (punishment, .. reward, exchange
favors),..orin terms of .Thephysical pOwer of those who mi,At

--..puPish or reward him. The level is divided into the foliin' -. ..,two stages: - .
. .. . /. .

..Stage 1: likinislzmcnt did Obedience. The physical --/
1-..) consequences of ::ction determine its goodness or

badness. Avoidanc:e of punishment" and unquestiont . .
ing respect fpr powes.are valued-in their own-right..

. . .
2:.-PeFfotal Usefuln.ets. The right moral decision con-

sists' of one that Satisf.one's:own needs andsocca-
sionally the need.s of others. Human .relations are
ios,wed.in,terms like those of the marketplace; one of

" ewllanging.favors or reven-0'yod scratch my back
.

and l'll,scratch yours.'

-

asor.
of

II.
.

,Phe Conventional E I .-
. ..

4 .

At. this level, 'mainta4g and supportitig,ihe individuard."
family, group, on natio"n is seen as valuable in its own i..ight
regardless of- one's sowntinutiediate and fobviqus needs; The

titude is one of Conformity and :loyalty- ic the woup and
maintaining"the group. There is also,concern for aaively matn-
taMing. supporling;'and justaying .ordeflineSS and stability in
the groftp. The Individual's moral choices must necessarily

- confoym to tile expectations and rules of the group. At this
level, there are the following two stages: . .

Sfage

Stage 3. Conforming to the Will of the Gro'up. Pleasing o1i

-" stage

helping others to get lpproval or avoid disapproval.
_There is much conformity to standard ideas of what
i§ the will,ofthe ntajorityTor 'naturag behavidrQne
earns approval by being 'nice.'

4: Law and Ordir. Obedience do rules for their own
sake. Moral deeisiOns are justified on the basis
fixed rules, whih.are 'necessary' to snontain order.
Right behavior cpnsists of..doing one's dty, showing
respect %Tor authority; and maintaining the given
social orclr for.its own sake.

-The Lae! . of Irrdepelsclent Judgments Based
Principlft of Behavior

on General

.A t tills level, 'there t a effort t o defin:er moral values and
principles, that seem generally true or ,valid apart from the.

00,

.
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, c _ ,--
...authority ,ot the grotips or persons holding these principles,..-

nd apart front the individual's own identification t.vith these
groups. Thislevel.again,lias two stages:'

i .

t . ,. - I. .
. .

Stage 5: -Social Contract, ..Constitutionalism, and Higher Law.
Right action tends to be defint.cl in terms of general,
values that have b5en agreed upon by 'the -tviiRie
society (freedom, equality, mercy). Aside fiont what
is constitutional& and, democratically agreed upon,. die right is a matter of persohal lialu'es and opinion,/

, Atrthis level one often seeks-tosolve moralnissues.by,
. passing laws, but'laws are justified by more general

principles, e.g., 'greatest good for greatest numbers'

0
giving everyone 'equal opportunity.z.Laws can. apd .

should bb challenged orpchanged when they are ieen
to siolate more general humane principles, one has

. tge right of revojution, because the governnient has
broken the social contract. 2 *-.

. { .. , .F.. , .

Stage 6: Personal tonsoience. Righris defined by thd decision
of personal conscience iti accord with general ithical ...3.Y"
principles that applyto all then'everywhere,`regard7
less of. theii up or nation.in tvhich a person lives.
These principl s are' abstract aneethical (e.g., the

: .
.. Golden Rule); t'tiey are not cocterete moralrfiles like

. t . the Ten Comman ents:At heart these are universal- .

.a. .,
f principles of jusaCe of the reciprocity and equality

al

... of hutnan. rights, add of respect fOr the dignity of
ra human beings as individual persons. They are, not "

,,
.. all en everywhere..

t...0 1 .a.. .

...7Hi

---
, .

, tied to a particular cultuee or socieotize:i- sit.ply-re. v

..
I. ° Kohlberg 'argues-, on independent philosophical grounds, that the. highest.

stages represent better, !lore defensible forms of mtnul reaSoning. Tle..higher_
. .1°....,..--, -- ,. , ., stages are better not beeinse they'emerge later in.time, 1'4t., .rather, because they

. J.- ..
. provide mdre consistent, less arbitrary.Vounds .for the making of moral deci-

0 sionsdeel'sions Whi.ch affect the riggs and welfare of- &her:I.' . .-

The 'argument for the superimity of higher stage reaSoning istoo elaboratesd
present here.1. 3 In essence, the dairri...ls that higher sta re; permit less confused,
inçorksistent, and conflictinglnoral decisiornaking...P exampk, the._ stage tWo
reasoner. (decisions made. orr. .b.asis of self-interest) has difficulty resolving prob-

..lerrrs in.', whilb one's. self-iuterest iconflicts With andtber's. The appeal to canven-\-.. fiord!. porm4 ,cd. behavior fichar,teteristicoT.stage three) provideS a better. foirmal,
.,.. , .

..___mtliod Or resolving confheis. of self-interest. Similarly, the .stage four reaspnei
.,

-(taie.and ordef orientapOn),bas.diFieulty. determining what is right Atien two.raws.
- eZ conflict or when there is...no clear legal or authoritative ruling 'governing a situa-

tion. III the 'absence OF conven-tidnal resolutitins, deciding On the .blisN of the'
.fgeneraLwelfare (one possibility at stage five) provides a.better formal method for
decision-making. .... . _

The educational .objeetive 'of . the *rn;ral development apProach to values
. education is to prov.itle.conditions which will stimulate development to the high-:..

est stages." ct-icqClassroom pras designed to Ain-y ..ilatedevelpmenire based on .
. .

.

research finding§ whiCh indicate that stutlents,culthough .hey have difficulty ..
t;) - . .. ,. .

understanding reaso.--ning at stagei' higher than their ,y on, prefer higher stage rea:
4oning.'Expdsuie to reasoning it -adjacent higher Ntiges helps students develop.;.-ta . . .

. ,

".. their reasoning. '
In the classroom. students ! exaMint and discuss mond dilemmas (e.g., Is if

right for a man to/break the law ,and steal an' ovei-priced drug which'might save

0
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his -dying wife?): Student's are asked how they think the dilemmas should be
resolved and why -their resolutions are morally defensible. In other words, '/;tu-

' dents are asked to make and defend (justify) moral judgments.
.0ne 'typical practice for the teacher is to haVe,siudents who exhibit one stage

Of reasoning to confront one-stage-higher- reasoning bY either pairing them in
discussion with students employing higher stage reasoning or by'presenting a
higher stage reason and asking the: students to respond: The teacher`also en-
tourages students to debate their reasons with others in small group or teacher-led
discussions. In small group discussions il is assumed that students will be exposed
to higher stage reasoning because in virtually any class there will be a variety of
stages of reasoning employed by the students. . . ..

. The fo Win -etch of a lesson:plan- suggests-lioW Culture study could be
used in.a wa .rgZoffsis ent with the Moral Development approach:\ .

\
... r

,
\ . This Incident is reported by the anthropologist Malinowskq- It'
\ - occured among a group of Trobriand Islanders in /vlelanasia.

. .

"In a villagequite close to wheee I was,camping at that time, theie
lived -three brothers, the eldest ot whom, the headman of the clan, was
blind: The youngest brother uged to take advantage of this infirmity
and to gather the betel-nut from the palms even before it was Properly
ripe. The blind man was thus deprived of-his.shaie. One day when he
discovered again that he was cheated of his due, he broke into a passion,
of fury, seized an axe, and entering his brother'S house in the dark,-he
succeeded in wounding him. The wounded man escaped and took,

refuge in -the third brother's house. This one:indignant at the outrage
..done to the youngest brother took a spear and killed the blind man..

The tragedy had a prosaic ending,tor the murderer was put into jail for
one ,year by the' magistrate. lnA thc olden dayson this 'all ,rny infor-
mants were unanimous 'LLhe-Would have,cornmitted Suicide."

1. Should thc youngdr, brother hav`e taken the nuts from the oldeSt
.

brother?'Why or WhY not? Does tire fact that the oIdest brother is
blind affect youri-easoning? If so,.how?

2. Was it right for the oldest brother tO go after, his brotheewith an
axe? Why cir why not?

I .

3.. Should the biather haVe killed the oldest'brother? Why or Why
not?

4. What punishmeni,, if any, shOuld the killer receive? Thejitilge put
him in jail for one-year. Was that a prciper punishmentMn the past
anyone who did such ,a "crime" would have committed suicide.
WhiCh punishment, if either, is right? Why?

5. Should 1the brother.who took the nuts have been punished? Why
or why not? .

6. Which is worse in this case; stealing or killing?

7. In thinking:about your reasons for'your answers to these questions
does the fact that they are brothers affect your thinking in any
way? If so, hoW? If they were not related but the same events
occurred would any .of your answers be different? If so, why and
how?

Su:4:ested teacher's role:

Because it is important to have' students encounter reasoning at dif-
ferent stages than their own, one technique that would be appropriate

13
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is/to have each_student write down his or her answer to questions six
and seven. Divide the class 1:-..to groups according to. similariti of rea-
sons used. Create ihree-person groupi making sure. that each member of
the thrcerson group had used different reasons in his answers to the
questions. Hay; the srfiall groups discuss their responses to .the question
emphasizing they should compare the reasons being used by each mem-
ber of tbe groap.

Values Analysis ,

The purpose of the Values. )nalysis approach to values educatipn is to teach
students to apply logical thinking and scientific iii*quirt to the resolution of value.
problems..? 6 Proponents of ihis approach conlend that ". . .anyone making a
value judgment commits himself to: (1) a value principle, and (2) a set of facfi
about the xialue object which shows that the Principle applies to the value
object."1 7

The major activity in this approach: is the as'sernhly and evaluation of rele-
vant factual information. Not just any facts will do: "To be relevant to a value
decision, facts have to meet two conditidns: (1,)' they must -be facts about the
value object; and (2) they must be fa4ts to which the evaluator ascribes some
value rating."18 Consequently ittidencis obtain as many facts as possible about the
valne object in questia4 and t1-ien appraise each fact as to whether it implies one
evaluation or another.

To clarify their notion of the valuing process, The proponents of-this ap-
proach offer the following Simple Value Model which indicates the relationship of
facts to a vatic judgment:"

Value
Object
(VO)

(Value Judgment)

c Description (D) Criterion (t)

Value
Term
(Yr)

The model may best be understood as indicating how a value term °gets
connected to a value object in making a value judgment. A value term is ami
thing "term' :like "desirable," "gOotl," "right,'-' etc. A 'criterion is a stlitemen't of
how the Value term relates_to a factual claitn. A description is a factual claim
about the value object.A value.object is what is to be evaluated. A value judgment

the statement connecting the'yalue 'term with the yalue object.. The following
ekample of how these' concepts operate in Values

Analysis:2°,

VO:
Air

. Pollution

.11

Value Judgment:
Air Pollution is Undesirable

D: Air pollution
contributes to
emphysema

14

C: Any condition
which contributes
to emphysema is
undesirable

VT:
Undesirable
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In practise, the simple model is extended to incorporate the multitude of
facts (both positive and negative) which.are considered in making the final value
judgment.2/

Values Analysis proceed§ through, the following steps:22

1. Identifying and clarifying the values question.

9. Assembling facts.

3. Assessing factual assertions (are the facts warranted?) .

4. Clarifying thefelevance of facts:

5. Arriving at a te=tivevakieekcision.
_

6. Testidg the acceptability of the principle implied by
decision;g3

In general Values. Analysis does not prescribe a role for the study qr other
.cultures..-Such study, however, could b'e. relevant depending upon the value.ques-
tipn being considered. For example, if the value question was about the achis-
ability of some policy affecting persons' in another-culture, then some, factual
information abotit that culture wotild be relevant to.Values /nalysis.

It j difficult for a single lesson plan to capture the essence of Values Anal-

the value

ysis so the following is a sketch of a unit of study indicating how culture study
could be used in a way consistent with the approach:24

Students have been studying various govdnmental policies de- .signed to stimulate economic growth in underdeveloped nations. ln the
'course of their study they are consideriiig ways orincreasing the eco-
nomic efficiency of village farmers in Lesotho, a small African courrtry.
The Sesotho villagers plow their often rocky farm land by hand or with
the aid of oxen. One government plan was to pros:We tractors to plow
the land. For various reasons the'Vactor service could not be provided
free so the farmers who wished the service would have to be chargeclat
some rater-It wis proposed that farmers be charged by the acre. That is,
they would pay a standard fee for each acre plowed by a tractor.

The students have identified and clarified a value question: Would
it be desirable to provide tractor service at a per acre fee to Lesotho
farmers?

_ . .
_

-
The students assemble facts. Ankong the factual asscrtions they

obtain are:

A. The farm land itc the villages is either easy-to plow, clay, wet
clay, stony or very stony.

B. The use,gof tractors would substantially increase the amount
of land tHat farmers could use.

C. Farmers earn enough :Money from surplus.so they could"
afford the rate.

D. Lesotho farmers measure acres as 12 paces by the length of
the field. Thus an acre could be 12 paces by.150, 12 by 10;
or whatever.

E. The government measures acres by the standard British:sys-
tem.

The stucrents assess the accuracy of the assembled factual asser-,
tions and find they arc warranted given their research. The students
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then consider how the' facts relate to the valite qusstion t. yor example,
the fact that the farmers can affor,.1 the -service is seen as favorable- to
the per acre fee system. On,the other hand, the discrepancy between
-government acre measurement and village acre measurement is seenas
unfavorable .to the per acre fee system.

. . , .
. . .

The students continue to obtain facts.an'd consider what evalua-
tions they tend to support. ., I

.

Finally each student constructs his or het point of view on the
tractor plan and indicates the evidence uSed .to support the point of
view and' the logic of hoW the argument is Constructed.

Suggested teacher's role:

In this unit the teacher's main responsibility, after clarifying the value
question, is helping students -obpin. factual information about the
Sesotho. It i important that the teacher provide inforniation about the
culture of the village farmers. In the abse.nce of such information, for

.example, the students would not know that the farmers think of land
measurement much differently than the government officials. Finally
the teacher helps the students tO clarify their evaluatioii of each factual
assertion and to assemble their final value jUdgments.

Public Issue's

The major purpose of the Public Issues approach to values education is to
help students formulate clear and defensible pots.of-'view for the resolution of
public policy disputes.25 The proponents of this approach argue that citizens- in a.
democracy, Must be able to take positions 6n qUestions of public policy. Public
issues -var_y_in the e-Xtent to which they invOlve factual, definitional, aud value,
considerations, but ^..-nlos.1,-if not all, controversial-public issues embody significant
conflicts amongvalueshese conflicts stem.in part from the i'ecognitiob that our
society is'yoluralistic in its primary value commitments._ On-a-general-level we value
individhalism and equality, freedom of expression and national security, majority
rule and Minority rights, and so on."These and other values often arc in conflict.
For example, much of the Watergale -controversy related to conflicts between
values of privac. and national. security. Similarly, controversv-over school busing
can f;e seen as inv91ving a conflict between the values of eqhal opportunity- aod
freedom -of-choice.

Particular public policy questIons Come and go but., the value conflicts .per-
sist. Thus, for example:while oertain programS of the New Deal (NBA, CCC, et.c.)

no- longer 'exist, the values controversy regarding. the role of the federal govern-
ment in personal poverty continue-s..in much-of the.. current debate about welfare
policy. Consequently, in learning to take.positions bn matters Of public policy,
citizens must be able to resolve value conflicts which transcend particular policy

Avestions.
The Public Isstles approach has ken characterizedas jurispnidential because

itadvacates a method of con176i resolution which closely parallels that employed
conslitutional lawyers. :Fhere is ah 'emphasis on clear identifiCation a.nd state-

..

ments- of the issues in a controversyUse of analogies drawn from siMilar eases,
and careful delintation of the principles.employed in-resolving the controversy.

In the Clasroom sludents arc taught how to use recommended discussion
techniques (drawing analogies, making distinction's, statipg issues, stipulating def-
initions, questioning factual rlajors,, etc.) as,they ckbate substantive matters of
public controversy both,coniemporary anti histOricaf The emphasis is on rational

16
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dialogue,:and studen t. are taught to emplo.- -discussion .strategies which embody
rationality.and to avoid using.irrationalWategies such as personal.attack,and ;ssue
avoidance. It is not expected that the class reach agreement on disputes, but
rather that individuals learn- toeledrly state, Aiscuss, and defend their own points .
of view in the context of public debate.

As 'with the other values education approaches .being considered here, the
' Public Issues aproltch does.not identify a particular role for the study of other.

cultures. Otte 91..the-Public Issues uniu, Colonial Kenj,a, does indicate .how.cul-,
ture study can be uSed in the Public Issues approach.26 The following §I:etch a a
lesson plan illustrates how this canbe clone:

Read the booklet, Colonial Xenya. The ontehts include descrip-
tions of ritu'ars and traditions among various tribes, how Etiropeans
becpme intereked 4..sett1ing and colonL:ng. Kenya, the Europepn and
Ksenyan views of government, laW, and religion and.how they con-
flicted. The booklet also describes the rise of the Mau-Vau and 'how
they engaged in mass killing of persons supporting the colonial govern-
ment.

Consider and discuss such qucitions as:

1. Do the believers in 'progre,ss" or dcvdopment dcserve to profit.
the. Most from -their 'efforts, or should they offer the henefits of
change equally to all peciP10.

2. Many native beliefs abort smkness- and how it should be treated
were understo66, by Ole Eufopeans, t, be superstitions and
magical beliefs. Describe some of the modern explanations of ill-
ness, viral infections, etc. W.s can these explanations scientific.
What is the diffeience between superstition and science? Arc our
beliefs in science different from superstitious beliefs?

3. The Br.P.ish believed they had to get the native Kenyans to work in .
particular waYs so .that the economy wduld prosper. This inVolved
an attempt to persuade the Africans to adopt the European virtues
of hzfrd work. th,ii7,present sacrifice for futlire gain, etc. Do you
think the English were justified in trying to impose these vafues on

.the'fricans in order to establish a "modern economy?"
4 The Mau-Mau were tried for murder in connection with their fight

againstthe government. On the other hand,-soldiers are decorated
for killing people in war.'When is killing an act of war, and when
should it be judged by criminal law?

5. The Mau-Mau used violent means in their revolution. Are violent
Means justified in the right for independence? Amerjcan radicals,
.used violence in trying to become, independent 68Th'England's"
colonial rule. Were such tactics justifiable?

Suggested teacher's role: .

In_this_approach-it-is-important-that the students clearly state the
gefieral value position they apply to a particular porrcy questicin and
test that positioftby applying is in ''analogouS situations. Therefore, in
treatingno. 5. the teacher could have each student write down his or her
general policy regarding how the Mau-Mau should be treated by the
British.,The teacher may then describesome of the tactics of Sons
of Liberty during the American Revolution and_ ask the students to
write doWn haw they fed the British should have treated the Sons of
Libcrty. In open discussion students would compare their two policy
statements and subject the comparisons to 'public scrutiny. The stu-
dents would be encouraged to modify either of their statements as a

result of the discussion.

17
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Wilsodes Moral 'Education

- This approach. to -values education wilt probably be least familiar to
American readers.27 It 'has been developed under. the direction of the British
philosopher John. Wilson. At the Moment it consists primarily of an extensive
analysis and iationale for a particular,vip7v of moral education. If ctirriculurn
materials have been deVeloped, they have not becn widely circulated inthis coUn-

try.
. The primary purpbse .of this approach, is 'to help students acquire facilitY-.

with content-free principle's for makink moral decisions: It istn aSsumption of'
this,view that tfre traditional modes of making value decisions, reliance tipon the'
autority of the church or the state, arc no longer viable.-to mOst citizens in thc
'Western .world. In the face of the dissolution of fraditional authority .we cannot.

'substitute soine 'new authority, for we need some.criteria or principles bir

Which to judge that the new authority or moral codc is .considered correct or
worthy of obeying. "I1 one foasis for authority carrbe rejectcd and.hence result in.!
break-down, chaos, uncertainty, etc., .then so can another."28 "Wë,are no longer
searching only for a leader, a hefo, a clear-and simple moral codc to put all Otir
trust in: we ilk searchipg for general' principles which will enable-us i\o- assess and
perhaps chnose between leaders_and codes. Hence, it- is really these principles "
(whatever they may be) which we are going to put our money on."29 \
.

From this general analY'sis Wilson goes on 'to stiggést certain "second order"
r'niples which characterize what it means to "do morality." These"principles are

;wen as divorced _front any particular, contentor -Fiartigan fnbral point of vicw.:tic:-
stresses .these .conteni-free features of moral decision-Making, describe's and del
fends them, and recommends, that thq become the basis of .moral -education,
cOmponents of morality withwhich Students should becon3c adroit.

Wilson, summarizes the'essential features .of morality as follt.ws:8'..'

I. OVert. behavior by ,itself`going through the motions'is not suffi-
.

cient for the notion of morality. A moral action is connected with
intention and with acting for a reason; so that we have tb know,
not just what people do, but ?.,thY they do it.

2. Only certain-kinds of reasons will count as good reasons. We can't
say, "Any -:reasOns will do', so long as they iead to the right
action": partly because we may have serious doubts about what in
fact the 'right action' is, liut chiefly because' of the close connec-
tions bet-ween actions and reasons,.

3. Good moral reasons must'be based eon a rational consideratimi of
other people's interest: authority ('because so-and-so says so') or
selfish desires ('because I feel like it') won't do by themselves.

4. A 'rational consideration' does_not- necessarily hitt-We a great deal
--of-conscidni-deliberatiOn, but it involves such things as regarding

other people as- equals. knowing what their feelings are, respecting
logic and the facts, tot being deceived by linguistic confusion, and
having moral rules or principles .based on all of these.

5. Finally,--a man must have the,ability to a'et on his moral principles:
indeed this would be one of the tests of whether he had really
'committed himself to, the principles in the ,first placewhether
they were really moral principles for him, as opposed to principles
to which he paid only lip-service.

From these conclusions ab,out Morality Wilson generates a set of moral com-
ponents (attitudes, abiliti-d. ways of thinking, and so ori) which serve as objectives
for moral education. Eacir 6f thesc Components isindicated with a Greek abbrevi-
ation and is briefly defined as follows:31

. 42
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PHIL -7 Taking. Other people's interests seriously.and treeing them as of
equal significance to ome2s own.

EMP . The.ability to be empa-theticz to.kndw what others feel:
GIG The.- mastery of factual IZnowledge, particularly meaning aware-,

Ress.of the consequences-that actions nught have.
. .DIK The ability- to ..establish rules and principles for. --guiding one's

actions. Employing !good' moral reasons in relating to other.
people's inerests.

KRAT The ability and disposition to translate rnoNincipks into actiou:

The enlphasis In this approach is on enbancing studen abilities to Utilize
the essential components 'of moral thought and action. I par icular role for the-
study of other cultures is defined but, generallY we can say that culture study
would bc, of value to the ektent it promoted greater ability to empathize. The
following sketch of a lesson plan indicates howthis might be done:

,

Rcad theybool:, lshi in Two Worlds.32 It is a. remarkable bOok
about a remarkable.everft. It describes in detail the discovery pf Ishi;
the last survivor of a North AmeriCan Stone Age tribethe Yahi. Two,
exceptionally sensitive anthropOlogists, T. T. Waterman and Alfred
Klaeber, became Ishi's guardians and friends. The book dest:ribes how
lshi rcsponded to a culture dramatically different from his own.

Discuss die first two questions and 'engage in .the role playing, .
exercge outline in number 3.

1.. Who Were the people who discovered lshi? What did thcy think
When they sa him? What did they feel whcn they aw him? Why
did they capt re him? What feelings did thcy have when they
captured him?
What did the au horities do. with lshi-after t+Ta7:-e-I-lo-w

7 did they. feel ab t what they werc doing with Iiim?
3. Imagine you .w re Ishi. How would.you.have felt whcn you wcre

captured? Wh rivotild you havc thought of the personi Who in--
carcerated you? When the anthropologists appeared what ,r/o1.1151

you have thought of there What wotild makc ou trust the an-
thropologists? How did .you feel about 'the" anthropologists after

,six months?

Su:Kested teacher's role:

In class, role playing woulel be an appropriate techniique to."&inplOy
because it help% studenii t6 identify 'the.feelings of others. Have thc
students play the role ofi*,:fthe anthropologists and thc other. main
'charac(ers in Ishi's life after capture. Have students act out ihe main
events in Ishi's lifle from his discovery to his :inal."apartmcnt" in a
museum. After each segment of role playing have stu'dent's discuss how
it felt to be Ishi in-die differcnt situations. What was hc thinking? What
was he feeling? What were the other main characters thinking and
feeling?
. .
After the role Playing experience it would be appropriate to watch thc
documentary short film, Ishi in Two Wozlds, and have students consider
whether it communicated accurately, inaccuratdy, or not at all, any-
thing about Ishi's point of view.

19
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THE ROLE OF, CULTURE STUDY IN VALUES EDUCATION

The analyses in the previous section .stiggest three .general uses to which
Information about other cultures may be put: <

Providingxelevant factual inforMation
2. Developing case studies and *scenarios
'3. Illustrating the variety of human thought and activity.
I. .Providing relevant, factual information: Certain fictual information abOut

other ctilturest is helpful, when one . is making decisions about the propriety of
alternative policies affecting persons in thosetcultures.In these cases information
about customs, conceptualiiations, taboos; etc. is' often rglevant. For example,-
the knowledge that-Sesotho' farmers measured acreage in ways dramatically diffe)---
ent from the English system suggested, that certain economic development -policies
were inappropriate.-

Information about. other cultities is relevant to those Valu es edtfcation
approaches which einphasize consideration of . the consequences of actions and
which ask students to consider° values issues whieh arise in the treatment of
persons in. other cultines: None, of the curriCula'reviewed -devote significant time
to consideration of values issues affecting persons in other cultures. The Public
Issues approach occasionally does consider policies affecting other culturi°2s so the
study of other cultures would be relevnt at such points..The ValuesAnalysis,
Va.lues Clarification, and Wilson's-Moral Education atiproaches,.in xi.trying degrees,
stresS the consideration of omsequences in making value decisions.: Such a uSage,
of culture ,study May-be appropriate with these approaches although none. of
them explicitlY'raise duss-cti-ltural %-alue issues. .

2. Developing_ca.cc studici-and scomrio3-7-Information about other culeitres
can be used to _-construct narratives about-Persons. or events. These narratiVes
would be best suited fOr two. purposes: (a) provi4ing 'storieS_ which raise value
questions, and (b) -proViding analogies for the clarification ,pr .niodification of
vakte positions...

This usage of cultural information is mdst appropriate for the Moral DeVel-
opment, Values Clarification, and Public Issues approaches. Case -studies or

. scenarios which present moral value conflic!ts can be used as moral dilemmas for
Students to resolve as recommended in the Moral Developmsnt approach. In the
Values Parification approath suCh' narratives can be .uSed comparatiVely to help -
students see values issues and chokes in their Pwn lives. In the Public Issues
approach scenarios can be employed as analogies which help studentS clarify or
modify the value po'sitions inherent in their policy stands.33

3. Illustrating Ilzet variety of lzuman thought and activity. InfOrrnation about
other cultures may- be presented in ways Which show.the range and CoMplexity of ..
humanity. Sikh a usage woukl be most aPpropriate for those approaches to values
education which stress awareness.of other persons' points of view orways of life.

This usage of information.would. not play, a substantial role in' any of the
approacheg but may have some utility in Wilson's moral education and values
clarification. Improvement of ability, to empathize is... one gdal of Wilson's ap-
proach. To the extent this would entail awareness of the thoughts_and feelings of
per'sons: in olher:Atiltures, such information would be appropriate. One feature pf
the valuing procgss in Values ClarificatiOn is consideration of alternative life
choices. Such information may ISe useful in helping Students sec:a wider range of
alternative responns to value issues.

20.
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. Clearly cer.tain usages of information about:other cultUres can be co, stent
with some objectives/of thevarious approaches to values education outlined ere.
One important question remains:. Should curriculum developers and ',teachers of
these approaches make an effort: tp incorporate the study Of other cultures into
values education curricula? -

-__. .

One, way of' answering - this, question is to consider. the extent to which'
information about other cultures can make a contribution to an 'approach to

,.. 'values education. That is, given the purpose.s of a values education approach,
would substantial incorporation Of culture study make a unique contribution, a
valuable contribution, no contribution, ..or a n'egative contribution? If cuVre
study makes a unique or valuable contribution to a values education approach,
then. it would be ivorthwhile fot, curriculum deVelopers and-teachers to insyr-

. ..porate culture study (Using the Suggestions I outlined' earlier). II culture study
would make no contribution or a negative contribution, it would be either unnec-

. o .essary or ilt-advised to Make in effort to in:corporate such study.34 I will.briefly
,evaluate, the nature of the contribution culture study can make in each approach:

..
.

Values Clarification: The emphasis in Values Clarication on. having stu-
dents examine th'ir own lives and their relations' with otliers in this societY. , .

suggests that the-study of, other cultures Wguld noA-make a unique contribution.
That is, it would appear that the goals of Values Clarification can be. adequately.
rridt without inclusion of information aboin other cultures. NonetheleSS, I believe
culture study can make a valuable tontributiori in one sense. Showing students.
the tYpes. of choices and 'problems that persons confront in other cultures and
comparing these choices and problems with those thatarise in our cultuir may
help students see more clearly, the nature of value issues they are -confronting or .
will. confront. Using culture study as a -miriOr ,which rnore clearly, shows the
nature Of values issues in students' lives cduld be 'ffective. I believe it would be.
worthwhile to, incorporate culture study, Using the guidelines-outlined erlier, into
Values Clarification.

Moral Development: The emphasis on having students develop their "moral
reasoning by attempting to resolve moral dilemmas suggests that culture study can
make a valuable contribution. Moral dilemmas arise -in all cuttures ,and, as a
consequence, culture study can 'provide a rich source of interesting moral
dilemmas. While culture stud)/ can make a valuable contribution to the Moral
Development approach, it can also make a unique contribution. One persisting
questionaof morality is: To what extent should we make jUdgments about persons
and behaviors in- other cultures? That is, do theprn;ailing standards in a culture
provide adequate justification for mbral behavior or 'should culturally tran-
scendent justifications be employed? T suggest that only, through the study of.
other cultures, in' the way outlined earlier, can students genuinely grapple with
this problem of moral reasoning. Thns, culture study can make both a valuable
and unique contribution to the Moral Development approach.

Values Analysis: The emphasis on having students apply logical think:ing and
the stressNon obtaining relevant Tactual information sugge,sts that cultureistudy
would not mtke.,a uniciue ct;ntribution to this approach. That.is, the goals of this
approach Could beN,adequately. met without incOrporating the study of other
cultures. There- is anception.. To the extent students anal)ize value'questions
about other cultures (such questions.are neither explicitly included, or excluded
from the ypproach.), they need information'about those cultures. Given the goals
of this approach, however, n.Ndoes not seem, necessary that such queStions be
addressed. Therefore, itis not neces,sary for cultufe studyto be incorporated.

N, 1
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Public Issues,- The emphasis.on hefping surdents-develop clear and defensible
points .of. Niew on public po icy .quesnons suggests that culture study would hot
make a unique contributiOn thisapProach. As with' Values Analysis, however,
culture study is relevalit whcishdentsare dealing With pplicy questions involving

.
other CUltures; Alost of the policy questions raised-in-this-a_pproach deal- with
American society although there'are. some units which treat iniAnational-inter-

, - cultural policies. In those units information about other cultures makes a valuable
, contributiOn. The goals of this-approach can be adequately. met Without incop

"Vporaling the study of, other cnitures. Therefore, with the exception noted, it .does
not seem necessary to incorporate Such ,study into the Putilic Issues approach.

a

.

Wilson's Moral Education: The emphasis .on enhancing students' abilit:ies to
perfoi'm- the components of Morality suggests.that culture, stUdy would not make
a unique contribution to this approach. Culture study, organiked in the way
outlined earlier; might aid in the development of empathy. Tflis is.purely speenfa-
five, however, and it 'is JikNy that skill in .en'ipathy can be attained without snch
study:-If these considerations are correct, incorporating culture study would be of
no particular' value to Wilson's Moral...Education approach.

.
.
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assessing a role for culttire study in values education, mie, point is quite
dear. tri order to be consistent with the goals Of different approacbcs, informa-,. ..
tion about 'other cultures Must bt .org.inized and selectecl in dif ferent mlys. Thc:-organization and treatthent of cultural .information in Values;Clarifitation, for"
exaMple, wouW be substantially different from the organization and treatment in
Moral Development.

f
Se,tondly, the contribution%hat'Can be u*de.hy culture'study varies,accord-

iikto the 'various values education apprqathes. Thus, thc contribution which c.m -
be Made to the Moral Development approdch is important and unique, while the
contribution to Wilson's Moral Education iS minimal.

7These 'observations indicate that teacher's and Curriculum de'velOpers Who zire
considering . the inclusion of cultures study in their value etrucation curricula,
should be clear about which apProach they are employing. Once clear about
which" approach to values education to pursue; then dctisioni about ,Psing_culture.
stu4 can be madc."At rhat.point thiS boplaet shyóld be helpful. It is my lwpe
that this-booklet can provide.useful guide'.ines for.tlie selec,Obn, .oKganization; and
application of the study of other tultures in values education..
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'21.1bid., 13%85.
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23Thé atithors suggest some tests for vahiç prithiles but beca`tise thise
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assertions is the maj,i;:r rmphasis in this approach. '
24The factual clailex ei this, lessbn.sketCli are fromi Waltman; Sandra.
"Conceptual Barrier. to CrossCultural Gomrhunicatiori." Cultural
Adaptation rwithin Modern Africa. (Edited by S. H. Irvine .ati-c1J. T.
Sanders.) New York: Teachers College Press1972.' .
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250liver, Donaldcaritl Shaverjaines. Teaching Publicissues in the High
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260liver, Donald, and Newmann, Fred. Colonidi Kenya. Columbus,:
Ohio: Xerox Education Publications; 1968.-

27Wilson, Jan; Williams. Norman; and Sugarman; Barry. Introduction'
to Moral Education. Baltimore: Penguin Books, Inc., 1967. See also

,Wilson, Moral Education. and tke Curriculuin. New York: Pergamon 1.
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Press Ina, 1969.

28Wilson, Williams and -'1.1garmak, op. cit., p. 24.

p. 24.

30Ibid., pp. 191-92. .4
31Thr moSt coinplete definition of the coniponents is in Moral Educe-
tion and the:Curriculum, 'op. cit., p..2-9. A More general treatment
including the raticmale for..the components may be founc1 in Part I of
intrs.:duction to 'Mon?? Education, op. cit., with further description on
pp.192-9.5. My pminary is taken from both Sources.

32KroebZr; Theodora. Isbi,In Two Worlds. Berkeley: University of
California Press, 1961. A .film of the same narrie is available from

1 McGraW-Hill films.
,

3JThis 113:::,r may also play a rote in the principle testing phase of
Valdes Analysis. See footnote 23'above.

.

341 .mcountea- many t'eacheri who clatm that the itudy of other cul-
psres is, in itself, ,a form ofvalues-education in that students come to
believe all ways of life .are of equal yalue. I know of no research which
convincingly substantiates such a -claim. Profesgional students of anthro-
polOgy vari in their moral Opinions and beliefs about the nature of
values. For example, note the views of Herbert Spencer, Ruth Benedict,
L. T. Hobhouse, Melville Herskovits, David_ Bidncy. and Robert Red-,
field. To me the value beliefs and commitmerits held bY such students
of anthropology are wide enough to suggest thatknowledge'of cultural
anthropology doenot, in itself, yield common Oalue positions.
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